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Abstract: This study examined the leadership styles of Secondary School Principals and Teachers’ Job
satisfaction in Yenagoa Local Government Area of Bayelsa State. The study adopted the descriptive research
design. The population of the study comprises three hundred and ninety-nine (399) teachers and the sample for
the study consisted of One hundred and Seventy-five (175) teachers. Two research questions were raised to
guide the study. The chi-square (x?) statistical analysis was utilized to test the hypothesis at 0.5 level of
significance.The findings of the study include; that the teachers were satisfied with only three (3) out of the
fifteen (15) leadership styles examined in the study. These are group consultative decision making
participant/supportive and supportive consultative styles of leadership. These represent just about twenty
percent (20%) of the leadership styles listed in the questionnaire. This implies that the teachers were
dissatisfied with eight percent (8%) of the leadership styles adopted by most heads of organizations. Based on
the findings some recommendations were made to enhance teachers job satisfaction in Yenagoa Local
Government Area of Bayelsa State.
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. Introduction

One of the major challenges confronting many organizations including the educational system is the
presence of effective leadership at the helm of affairs. According to stoner (1982) and Bernard (2006), the
difference between a successful organization and an unsuccessful one is the presence of an effective and
dynamic leader. In his view, leadership is concerned with the directing function on the staff personnel and that
in administration what one need is to understand more than the enforcement of obedience, thus when we lead
we motivate, influence, guide or stimulate the action of people towards the achievement of the stated
organization goals. To achieve these, the chief executive must apply the correct style of leadership, making sure
discipline is maintained as well as the ability to give the right instructions. Darling-Hammond et al (2007),
Zakaria (2012) and Ajanaku,(2012) The problem of school today is not the lack of people to fill administrative
posts, but scarcity of people who are willing to assume significant leadership roles.

One of the major challenges faced by secondary schools (principals) is poor attitude to work by the
teachers. This usually manifest in various forms like massive desertion, redundancy, frustration, discouragement
and absenteeism, unmotivated demoralized teachers. This has contributed to poor academic performance of
students in our secondary schools, and also in the senior school certificate examinations in recent times. Infact
Bayelsa State has been acclaimed to come last in terms of performance in most public examination like West
Africa School Certificate (WASC) and National Examination Council (NECO). Poor attitude to work by
teachers which may be contributing to the abysmal performance of students in examinations attributable to
inappropriate leadership styles adopted by some school principals (Ogbowei, 2008).

In tandem with the foregoing, the leadership style is conceptualized as the behavior of officially-
designated heads of schools in Yenagoa Local community organizations are becoming increasingly interested or
invested in the quality our public schools. Training programs for school leaders have been in existence at many
levels, but new and innovative programs are being established. In the United States some states have
incorporated standards-based assessments into the licensure process for principals as reported by Gates et
al(2007). The issue has also capture the attention of the Federal Government, and Congress in the United States
is considering support for several leadership programs such as:

e The School Leadership Initiative, which would allocate $40 million to establish regional centers to deliver
professional development training for principals, particularly those working in high-poverty, low-
performing schools. The program could eventually provide much-needed training for 10,000 school
leaders.

e The LEAD (Leadership Education and Development) Program, which would authorize $100 million in
grants to help states and agencies provided leadership education, recruitment, and mentoring programs for
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principals and other school leaders (National Association of Elementary School Principals and National
Association of Secondary School Principals, 1998).

It is known that Schools Leaders (that is principals, assistant principals, lead the teacher. According to
Adesina (1989)the principal is the person with the sole responsibility of running a school. The principal is
described thus because he is responsible for policy decisions, he determines the direction and objective of the
school.

The leader, in effect, must have the vision; he articulate, sets the styles and tone for the operations. He
must provide the optimism and determination in times of difficulties. The leader is supposed to source of
inspiration, wise counsel, energy and meaning, since leadership implies the conscious direction force, making
for a change in organization.

The principal as a leader should be more interest not only in making his teachers perform their duties
effective but also more importantly, in helping them to achieve, as well as satisfactorily carry out their duties
and aspiration while meeting the corporate goals and objectives of the schools.

In fact school leadership has become a much-talked-about topic recently, fueled by a long-standing
concernover the quality of primary and secondary education in Nigeria and other parts of the world in general.
Multiple stakeholders (that is educators, parent, student, policymakers, social service agencies, and teachers) are
those charged to make decisions about how a school operates and meets expectations. These decisions range
from administering high-level and strategic programmatic plans-such as choosing a curriculum framework and
delineating a primary pedagogical approach to be used through the school-to handling more administrative and
operational issues such as determining the school bus schedule. Leaders are also held accountable for
performance on multiple dimensions including student performance on multiple dimensions including student
performance on standardized tests, attendance, school safety, and graduation rates. School leaders are
responsible to many stakeholders (parents, the school board, students, and the district, state, and federal
government) and are expected to balance their many, often-conflicting demands, while always maintaining
student learning as the central focus (Gates et al 2007).

One reason school leadership is a particularly important issue is that many of the current school reform
initiatives, in order to be successful, require active leadership support and participation. Some reform efforts-
such as voucher programs, charter schools, and site-based management are predicted on a view that strong and
appropriate school leadership matters. The challenge is that often, good leaders are inhibited by the many rules,
regulations and restrictions imposed at the district, state, and federal level. Designers of some reform
Government Area, Bayelsa State, when they are directing the activities of their teachers towards achieving the
goals of the schools. The study of leadership behaviour in work situation has long been an area of interest to
researchers especially in the field of industrial psychology and educational administration. Since satisfaction
with the leadership styles of the chief executive is one motivation for performance, the researcher therefore
attempts to examine teachers’ satisfaction with the leadership styles of the secondary school principals in
Yenagoa Local Government Area of Bayelsa State with a view to recommending ways of improving their
leadership styles, where necessary. Some researchers have been carried out in the area of leadership styles as
this may influence teachers satisfaction Gates (2002), but non has so far been carried out in Bayelsa State to
examine and address this ugly case. The ugly situation highlighted above and trend which has attracted the
attention of the public, all stakeholders alike would want to know if this is actually responsible. It is against this
background, that this study was therefore designed to fill that gap to determine the extent to which teachers
satisfaction may be related to the leadership styles of secondary school principals using schools in Yenagoa
Local Government Area as case study.

The following research questions were examined in the study.

1. What leadership styles of the secondary school principle areteachers satisfied with?

2. To what extent does teachers’ job satisfaction depend on the leadership styles of the secondary school
principals?

The following null hypothesis are formulated from the research questions and tested at the 0.05 confidence

level.

1. Teachers will not differ in their level of satisfaction and the leadership styles of school principals.

Il.  Methodology
The study adopted an opinion survey design which sought to determine teacher’s satisfaction with the
leadership styles of principals.
Population And Sample
The population for the study comprised 399 secondary teachers in Yenagoa Local Government Area of Bayelsa
State. A sample size of 175 subjects was selected using probability sampling technique.
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Instruments

For the purpose of data collection, the teachers’ assessment of principals’ leadership styles
questionnaire was used for this study. It was structured in very simple form for easy understanding of the
teachers to respond accurately. 170 questionnaires were returned out of the 175 copies distributed and ten were

unusable.

I, Results

Data were analyzed according to the research questions and hypothesis in the study. Items in the
questionnaire were subjected to a decision rule of 2.50 as mean and items with mean value of below 2.50 were
classified as dissatisfying style while those above 2.50 were accepted as satisfied leadership style as shown
below in table 1 and figure 1.

Table 1:Relationship between teachers’ job satisfaction and leadership styles of college principals.

S/INO | Leadership Styles Levels of Satisfaction Remarks
SS S D SD X
1 Consultative/Participative Decision 45 31 31 47 | 2.39 Dissatisfied
2 Directive (Autocratic) 34 38 31 38 | 219 Dissatisfied
3 Coercive (Autocratic) 25 34 36 55 | 2.06 Dissatisfied
4 Laissez-faire (“Hand-of) 16 20 34 80 1.7 Dissatisfied
5 Employee-Centered (Laissez-faire) 19 28 40 63 | 1.89 Dissatisfied
6 Majority Consensus (Democratic) 43 41 31 22 | 231 Dissatisfied
7 Group Consensus Decision-making (Democratic) 57 43 22 38 | 2.67 Satisfied
8 Laissez-faire (Freedom to criticize and make work 24 45 32 49 | 2.09 Dissatisfied
related decisions)
9 Democratic (Participative/Supportive) 55 60 20 15 | 25 Satisfied
10 Autocratic (Task-oriented/Supportive) 27 42 40 41 | 222 Dissatisfied
11 Democratic (Task-oriented/Supportive) 27 49 41 33 | 231 Dissatisfied
12 Autocratic (Directive/Achievement-oriented) 29 50 34 37 | 232 Dissatisfied
13 Autocratic (Directive/Task-oriented) 41 41 30 38 | 241 Dissatisfied
14 Democratic (Supportive/Consultative) 41 52 32 25 | 2.60 Satisfied
15 Autocratic (Achievement-oriented) 38 47 30 35 | 243 Dissatisfied
Teachers were satisfied with only 3 out of the fifteen leadership styles.
SIN LEADERSHIP STYLES LEVEL OF SATISFACTION
SS S D SD
1 Group Consensus Decision Making 57 43 22 28
2 Participative/Supportive 55 60 20 15
3 Supportive/Consultative 41 52 32 25
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Figure 1: Graphical Representation of Teachers” Responses Against Levels of Satisfaction
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Further, table 2a and 2b show the summarized data of hypothesis 1(Ho,) subjected to statistical analysis using
contingency chi-square analytical procedures below:

Table 2 (a): Observed frequencies (of) and expected frequencies (ef) of assessment of Principals’ leadership
styles and teachers job satisfaction

SINO Leadership Styles Teachers’ Teachers’ Observed
Responses Responses Mean
Satisfied (S) Dissatisfied (S) Total
1. Group Consensus Decision-making 100 102.7 50 47.3 150
2. Participative/Supportive 115 102.7 35 47.3 150
3. Supportive/Consultative 93 102.7 57 47.3 150
TOTAL 308 142 450

S-Satisfied, D-Dissatisfied

Table 2 (b): Chi-sugare on the relationship between Principals effective leadership styles and teachers’ job
satisfaction.

SINO Leadership Styles
of ef \of —ef/ | \of —ef/? \of —eff?
ef
1. Group Consensus Decision-making S 100 102.7 | 2.7 7.29 0.0710
D 50 2.7 7.29 0.1541
2. Participative/Supportive S 115 102.7 | 12.3 151.29 1.4731
D 35 12.3 151.29 3.1985
3. Supportive/Consultative S93 102.7 | 9.7 94.09 0.9162
D 57 9.7 94.09 1.9892
7.8021
Source: fieldwork, 2012 S-Satisfied, D-Dissatisfied

Significant at p<0.05, df = 2, critical X* = 5.99

Tables 2a and 2b indicate that the calculated chi-square value of 7.8021 is greater than the critical X?
value of 5.99 at 0.05 alpha levels of significance with 2 degree of freedom. We therefore reject the null
hypothesis and accept the alternative hypothesis which states that teachers’ will differ in their level of job
satisfaction and the leadership style of the school principal.

IV.  Discussion

Our findings as indicated in tables 2a and 2b which revealed that there is relationship between
teachers’ level of job satisfaction and the leadership style by a school principal is consistent with the work of
Darling —Hammond (2007) whose research suggested that definite personnel policies and professional practices
such as making regular classroom visits, communicating instructional goals and promoting discussions on
instructional issues based on feedback must be employed by a school head if he is to succeed. Also, job
satisfaction revealed that lack of effective leadership skills negatively affected teachers’ job satisfaction. Some
secondary school teachers had expressed dissatisfaction with their work due to unconducive environment
created by administrative flaws. It also has been revealed that teachers feel dissatisfaction in school
environment that do not provide opportunities for teacher’s development. For several decades, secondary
schools in Bayelsa State were plague with a series of strike actions carried out by teachers. When compared
with their colleagues in other professions, teachers were not getting the kind of satisfaction they ought from
teaching. It was evident that some teachers abandoned classrooms for other jobs because of lack of interest and
satisfaction.

Also consistent with the result of our findings is the work of Musaazi (1982) which revealed that good
leaders should promote the involvement of teachers and parents in the decision —making process. This
researcher further concluded that excellent principals are not threatened by this empowerment.

V.  Conclusion
From the study the following findings had been observed.
i. Teachers’ level of job satisfaction is high, when teachers are
Satisfied with their principal’s leadership style.
ii.  Implicitly teachers’ attitude to work is also affected characterized byVarious deviant behaviors.
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